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Gender discrimination in educational institutions persists, despite tlve vigorous pursuit o f policies and programmes 

to reduce the varying degrees of gender inequity in Zimbabw e. Zimbabwe is a signatory to international agreement* 

and conventions which promote gender equity with a throw towards increased access to education for girls and 

female* The creation o f  a healthy educational and social environment in which all people irrespective of gender are 

encouraged to fully utilize their skills and talents would be an effective tool to eliminate discriminatory practices 

and tendencies in the education system. Using a survey design and document analysis, this study investigated the 

practices perceived to constitute discrimination among educational personnel in secondary schools in Gweru Urban 

District A total o f 120 educational personnel drawn from 12 secondary schools responded to questionnaire and a 

sample out o f  20 with face-to-face interviews. Analyzed data revealed that gender discrimination in learning 

institutions exists and p  manifested in the appointments, promotion and assignment o f duties and responsibilities 

As a result, women seem to be negativ ely affected, in the low uptake of administrative positions The government 

and the Ministries o f Education need to implement professional development programmes on gender issues which 

raise awareness on the status, role, and contribution of both females and males in education and educational 

management. This effort would promote a cultural climate, within which females see themselves as leaders and 

males see women as capable leaders and dccision-makerv This effott would promote gcndci equality and gender 

empowerment, and minimize gender prejudices in educational institutions It is envisaged that this would help build 

a critical mass o f  females in decision-making processes as well as gender equity initiatives which are visible and 

v ibtanl with gender disaggregated data available in all educational institutions.
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In tro d u c tio n

T h e  N ziram asanga C om m ission  on  H ducation ( 1999) recom m ended  the bu ild ing  o f  a  critica l m ass o f  

fem ales in  dcc ision-m ak ing  processes th rough  educational em pow erm ent especially  a t h ig h e r education  and the 

creating  o f  a cu ltu ra l c lim ate , w ith in  w hich  fem ales see  them selves a s  leaders and m ales see  fem ales 

them se lves a s  leaders and m ales see  fem ales a lso  a s  po ien tia l leaders R esearch has show n tha t gender 

d iscrim ination  am ong educational personnel is ev iden t and is  causcd  b y  a  w ide  ran g e  o f  factors w hich  h inder 

fem ale participation  in school leadersh ip  The N ational G ender P olicy  (2004) defined  gender d iscrim ination  as 

unequal o r  preferen tial trea tm ent o f  individual o r  g roups based on the ir gender that resu lts in reducing  access to 

o r  con tro l o f  resou rces an d  opportun ities T he issue o f  gender d iscrim ination  is a hum an resource  challenge.

Nugget Matope, lecturer. Gender Studies Department. Faculty of Education, Midlands State University



690 G E N D E R  D ISC R IM IN A TIO N  IN E D U C A TIO N A L PER SO N N EL

G en d er s te reo ty p es, sexist language, sexual harassm ent am ong o thers con tribu te  to  m ak ing  the unfavourab le for 

the  fem ale em ployees especially .

G en d e r d isc rim ina tion  am ong educational personnel is ev iden t in the  recru itm en t, appoin tm ent, 

dep loym en t, an d  prom otion  in school. It is ev iden t that few  fem ales a rc  in adm in istra tive  posts , desp ite 

g o v e rn m e n t's  effo rts to im plem ent the pronouncem ents o f  the SA D C (S ou thern  A frica D evelopm ent 

C om m unity ) P rotocol on  the  th ird  o f  posts  to  b e  held  by  fem ales. T h e  subject o f  gender equity  is one w h ich  has 

rece ived  a g rea t deal o f  atten tion  in te rnationally  espec ia lly  afte r the ItN  (U nited  N ations) iden tified  it a s  a  key 

fac to r in  developm ent o f  n a tions In develop ing  countries, governm ents and com m unities are v igorously  

pursu ing  po lic ies an d  p rogram es to  reduce various degrees o f  gender inequity . In line w ith  th is . Z im b ab w e is a 

party  o f  the  follow ing: the  U N  C E D A W  (U nited  N ations C onvention  on the E lim ination  o f  A ll D iscrim ination  

A gainst W o m en ) (1979). the W orld on  E ducation  for A ll (1990) w hich em phasized  m ost u rgent p rio rity  to 

en su re  access to  an d  im prove quality  o f  education  for g irls, the  5th A frican  R egional C onference on  W om en 

(1995 ) an d  dec lara tion  o f  O A U  (O rgan isation  o f  A frican  U nity) (now  A U  (A frican U nion)) o f  1997. 2006 as 

A frican  D ecade for E ducation . I lic  K am pala D eclaration  F ram ew ork  for A ction  (1996). These po lic ies and 

p ro toco ls dem onstrated  the  governm en t’s  thrust to  b ridge the  gender gap. G ender equ ity  em pow ers fem ales and 

m ales to  equa lly  p lay  th e ir  p a n s  in developm ent.

In  1*999, the  N z iram asan g a  C om m ission  on E ducation  had reco m m en d ed  that a G en d e r E qu ity  C ouncil 

o r  C o m m issio n  w as se t up  to  m o n ito r and ad v ised  on  the  im p lem en ta tion  o f  g en d e r eq u ity  p rac tices  in  bo th  

p riv a te  a n d  p u b lic  sec to r ac tiv itie s  an d  program s. T o d a te , th is  h as  no t been  fu lly  rea lized  an d  gender 

d isc rim in a tio n  h as  b ee n  persis tin g . H ow ever, the  N ational G en d e r P o licy  (2004) recogn ized  tha t gender 

eq u a lity  w as  a  k ey  to  the  M illen ium  D evelopm ent G o a ls  an d  p roposed  to  s tren g th en  ed u ca tio n a l p ersonne l at 

a ll lev e ls  to  ad d ress  g en d e r issues. O n e  o f  the s tra teg ics  tha t h av e  been  im p lem en ted  is  a ffirm ativ e  ac tio n , 

th rough  w h ich , m o re  fem ales a re  p rom oted  in to  im portan t an d  in fluen tia l positions o f  leadersh ip .

S tud ies done in developed  coun tries, such  as the U K  and the N etherlands (D aw trey , 1995), an d  U SA  

(G un icr, F ine, &  Malin, 1994) concluded  tha t fem ales w ere m arg inalized , as m ost schools w ere  p redom inated  

b y  m ale tcachcrs, and th is m ade the fem ale teachers to  feel in tim idated  and alienated  from  th e ir  w ork  and 

env ironm ent. M ost s tud ies seem ed to  suggest that bo th  fem ale an d  m ale  em ployees d o  no t h a v e  m uch 

confidence in fem ale leaders T h is em anated  from  a num ber o f  percep tions and stereo types w hich  con tinued  to  

con fine  fem ales in the private sphere. T h is  paper exp lo res the gender d iscrim ination  am ong  educational 

personnel a s  w ell as the  practices tha t hinder the em pow erm ent o f  w om en  and th e ir  im pact on  personnel in 

school. ITic s tudy  m ain ta ins that m ost fem ales face d iscrim inato ry  practices w hich  h inder the ir full 

partic ipa tion  in  leadersh ip  positions T hrough  the  analysis o f  socio-cu ltu ral and econom ic fac to rs , it is 

suggested  tha t cu ltu ral be lie fs  and p rac tices support, and sustain  gender inequality  T here  arc a  lot o f  researches 

that prov ided  ev id en ce  on  the  h ig h  incidence o f  gender d iscrim ination  am ongst fem ales. Fem ales a rc  m ostly  

d isc rim ina ted , b ecau se  o f  race , c lass , d isab ility  an d  as a resu lt o f  the c lashes that w ere p rio ritized  in the 

dom inan t society . O th er s tud ies stressed  the im pact o f  gender rela ted  expectations, a ttitudes and stereo types as 

m ain  factors in  gender d iscrim ination  a s  w ell as patriarchal value system s w hich  supported  gender inequalities 

C onne ll (1995 ) defined  hegem onic m ascu lin ity  a s  the configuration  o f  gender practices w hich  em bod ied  the 

cu rren t leg itim acy  o f  patriarchy  tha t involved  the  dom inant position  o f  m en an d  the  subo rd ination  o f  w om en
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H e m ain ta ined  tha t hcgcm onic  m ascu lin ities a re  not fixed types, b u t a  configuration  o f  p rac tices w hich 

s tem m ed  from  concre te  s ituations w here  m ay change. S tudies w h ich  h av e  been  done a lso  show ed that 

p rejudices, sexual innuendos at w ork, d iscrim inato ry  practices m ay  m otivate dec isions in h iring , p rom otion, 

and appra isa l o f  personnel w ith in  the w ork environm ent and education  is not an exception . A ccord ing  to 

M cF adden  (1998), pu tting  re la tions o f  pow er and gender inequality  a t the forefront o f  A frican  scholarship  

w ould  ca te r for som e o f  th e  inadequacies o f  m ainstream  theore tical fram ew orks.

As on e  o f  the  m a jo r  in flu en ces in  th e  a rea  o f  co n sc io u sn ess , F re ire  (2 0 0 0 ), P ed a g o g y  o f  th e  O p p ressed , 

p ro p o sed  a lea rn in g  p ro ce ss  th a t p ro v id ed  a  co n tex t fo r p eo p le  to  c ritica lly  ex am in e  th e ir  rea litie s  and 

a c tiv e ly  p a rtic ip a te  in  c re a tin g  th e ir  ow n k n o w led g e . T h e  u ltim ate  goal w as to  tran sfo rm  the  ind iv idual and 

c o llec tiv e  c o n sc io u sn e ss  w h ich  resu lted  in  ac tio n  ag a in st o p p ress iv e  s tru c tu re s  in soc ie ty . W ith in  this 

c r it ica l co n sc io u sn e ss , F re ire  v iew ed  bo th  th e  re se a rch e r an d  th o se  w ho  had b een  research ed  as equal 

p a rtn e rs  in  the  rese arch  p ro cess  an d  p roduction  o f  k n o w led g e  (B ry d o n -M ille r, 2001). T here fo re , a s  equal 

p a rtn e rs  in th e  rese a rch  p ro ce ss , the  re se a rch e r co n tin u o u sly  in v o lv ed  the  p a rtic ip a n ts  in  the  research  

p rocess.
*

M ethodology

T he s tudy  w as qualita tive in nature and it sought to  estab lish  the d iscrim inatory  practiccs that h inder 

fem ale em pow erm ent an d  partic ipa tion  in schoo ls The study sought to  gather the  true  and actual feelings, 

op in ions, attitudes, an d  percep tions o f  the respondents. Q ualitative study  w as used, because it is interactive 

(S ilverm an , 2005). T h e  study  em ployed  a qualita tive case study research strategy. This case study  w as chosen, 

a s  it enables the au th o r to  s tudy  phenom ena in g rea ter dep th  so as to  reach  a deeper understanding (C ressw ell, 

2005). T he au thor purposivcly  sam pled  120 educational personnel draw n from  the 12 secondary  schools in 

G w ctu  U rban D istric t P urposive sam pling m akes use o f  the research , partic ipan ts w ho possess desirable 

research  characteristics (S eale , 2006). The study  em ployed  the  in terview  m ethod w hich com prised  open ended  

q u estio n s that sough t for d esen p tiv e  and narrative responses regard ing  the  phenom ena under study  (Thom as & 

N elson , 2001). S em i-structured  in -depth  interview s, ranging  from  one hour to  tw o  hours w ere conducted  to 

access p artic ip an ts ' sub jective  experiences and m eanings often  lost in  quantita tive research  (B anister, B urm an. 

Parker, T ay lo r, &  T m dall, 1994) All in terv iew s w ere audio-taped, transcribed, and checked  for accuracy  A fter 

transcrip tion , the  in terv iew ees w ere inv ited  to  ad d  questions to  in terview  pro tocol befo re  and during  data 

collection . O n ce  transcribed , in terv iew  transcrip t w as re tu rned  to the appropriate  participan ts for clarification 

and final approval. A ll requested  transcrip t changes w ere m ade to  pro tect confiden tia lity  and to  p reserve the 

in tended  o rig ina l m ean ing  o f  answ  ers.

T h e  a n a ly s is  o f  in te rv iew  d a ta  u sing  g rounded  theory  allow s the d isco v ery  o f  new  u n d erstan d in g s o f  the 

phenom ena under s tudy . T h e  in d u c tiv e  and data-d riven  natu re  o f  g ro u n d ed  theory' app roach  to  d a ta  ana ly sis  

a llo w s the co n so lid a tio n  o f  essen ce  o f  ex p e rien ce  (S trau ss  C o rb in , 1990). D ata an a ly sis  for generating  

g ro u n d ed  th eo ry  p ro ceed ed  w ith  o pen  cod ing  O pen  co d in g  invo lves n am in g  and ca teg o riz in g  b as ic  concep ts, 

p a tte rn s , and th em es from  raw  d ata  i ts e lf  (S trau ss  &  C orb in , 1990). A cc o rd in g  to  g rounded  th eo ry , open  

co d in g  p ro v id es an  o p p o rtu n ity  fo r data-based  ca teg o ries  to  em erg e , ca teg o rie s  an d  th em es from  ex isting  

th eo ry  m a y  a lso  be b o rro w ed . T h e  research  d a ta  w ere  ana lyzed  an d  d iscussed , u sing  th em es that em erged
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from  the  study.

T here  a rc  12 seco n d ary  schoo ls in  G w eru  U rban D istrict. From  these, 10 school heads. 10 deputy  heads. 

10 School D evelopm ent C om m ittee  chairpersons. 60  heads o f  departm ent, 20  teachers, and 10 non-teach ing  

stalT  w ere  pu rposively  sam pled  T h e  selected  schoo ls w ere run by  governm ent and council I h e  sam ple size 

w as rep resen ta tive  for the target population  o f  the study. T he sam ple had seven m ale  heads, th ree  fem ale heads, 

4 0  m ale heads o f  departm ent, 20  fem ale heads o f  departm ent, equal num bers o f  m ales an d  fem ales in the 

teach ing  an d  non-teach ing  respondents.

T h e  p u rp o se  o f  the  s tudy  and the participants" right no t to participate in th e  study  w ere exp lained  verbally 

as w ell a s  in  print form  befo re  the in terv iew s w ere conducted . T o  respect p rivacy  and the  vo lun tary  nature o f  

partic ipa tion , the instruc tions em phasized  tha t the partic ipan ts w ere free to  om it any item  that they d id  not feel 

com fortab le. T h e  au thor assu red  them  o f  confiden tia lity  and anonym ity  T he partic ipan ts gave the ir in form ed 

consen t to  participa te in the  s tudy  afte r exp lanation  about the  study’s  ob jectives, confiden tia lity  an d  eth ical 

considerations w ith assu rance regarding the vo lun tary  natu re  o f  participation . T he in te rv iew s so licited  

in form ation  regard ing  dem ograph ic  ch arafte ris tics . ex istence o f  gender nato ry  to  several responsiveness o f  the 

academ ic , soc ia l env ironm ent, and sex p reference o f  leaders.

R esults a n d  D iscussion 

G en d er D isparity  in A dm in istrative Posts
<•

T he curren t study  am ong  other find ings revealed  that gender d iscrim ination  in learn ing  institu tions ex ists 

an d  is  m an ifested  in  appo in tm en ts, p rom otion, and assignm ent o f  du ties an d  responsib ilities T he narrative that 

follow s w as em erged  from  analysis and in tegration o f  th e  interview s

T h e  p o licy  on equal oppo rtu n ities  needs to  b e  developed  and b e  in  line w ith  th e  N ational G ender P olicy  

(2004) T here  is  a  need  to  have m ore fem ale in  leadership  posts T here  is gender d iscrim ination  on  recm itm cn t, 

transfers, and p rom otions as ev idence by  the  58 .8%  o f  the partic ipan ts w ho agreed  w ith  the  s ta tem en t that 

rec ru itm rtit is in fluenced by  g en d e r.'M o st o f  the docum ents a t the G w eru  U rban D istric t o ffice  ind icated  that 

"0 %  o f  the ad m in istra tiv e  posts w ere occupied  by  m ale  teachers T he valid ity  o f  equating  leadersh ip  w ith 

m ascu lin ity  is questionable. W ood (2001) po in ted  ou t that research  h as  show n that m ascu line  qualities w ere  not 

th e  o n ly  ones tha t could  y ield  good leadersh ip  D arling and G lend inn ing  (1996) po in ted  ou t tha t in  the  school 

system , a  g rea t m any  decisions, la rge  and sm all w ere  taken  by  peop le w ho  saw  the  w orld  from  a  m ale po in t o f  

v iew . D ie m ajority  o f  peop le w ho  determ ined  teachers to  b e  prom oted  are  m en w ho  h av e  a lready  been 

p rom oted  and th ese  m en though t tha t th e  peop le being  m ost fit for p rom otion  w ere those  w ho closely  

resem bled  them selves. F urtherm ore, D arling  and G lend inn ing  (1996, pp. 54-55) said . “ In S co tland , a t the 

beg inn ing  o f  the  present decade , for exam ple , ou t o f  415 local au thority  secondary  schoo ls, the re  w ere on ly  11 

fem ale teachers.... It is n o t, afie r all. uncom m on fo r the on ly  m em ber o f  s ta f f  in ,1 p rim ary  sch o o l to  b e  the head 

teacher in th is  s ituation , a  m ale h ea d  teacher is seen presid ing over a group m ade  up  in c lu s iv e ly  o f  fem ale class 

teachers". In  th e  current study, 70%  o f  the  schools w ere headed  by m ales w ith  6 0 %  o f  the deputy  heads being 

m ales, w hich  show ed  a slight d ifference. H ow ever, all the  six School D evelopm ent C om m ittee  cha irpersons in 

the  study  w ere  m ales. G ender d iscrim ination  is still persistent as 30%  o f  th e  school heads are fem ales and 40%  

arc fem ale depu ty  heads.
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Sex P re fe re n c e  o f  l l c a d  o f  School

T h e  partic ipan ts w ere  asked about die sex o f  the head  they preferred and the reasons w h y , and the 

fo llow ings a re  so m e o f  responses

1 prefer a male school head bccausc they are fair and do not listen to gosjip 
I prefer a male school head becausc men are the heads of family.
It ix natural for men to lead and they du make belter leaders
Males rule the world so it follows that the schools should have males in the lead

C u ltu ra l an d  soc ie ta l expectations an d  norm s create  an environm ent w here  m ale headsh ip  is accep tab lc  In 

the  cu rren t s tu d y , although . 30%  o f th e  school heads w ere fem ale, the  fact that 70%  o f  the schoo l heads w ere 

m ale  carricd  w ith  it, som e o f  these  expectations a s  m entioned ab o v e  o f  "norm aliz ing" m ale "headsh ip” . B oth 

m ale  and fem ale respondents p referred  to  b e  led b y  a  m ale  head , although 20%  preferred  a fem ale head. A few 

o f  th e  fem ale partic ipan ts m ade the follow ing observations:

l eadership is for men
Men arc more efficient tlian women.
I eadcrship and responsibility is for men

T he sta tem en ts above show ed tha t som e o f  th e  fem ales did not have confidence in  being led by  a  fem ale. 

D iscrim ination  based  on  sex  continues to obstruct th e  righ ts o f  fem ale in leadership  and post o f  responsibility  

as ev id en ce  in current study.

G e n d e r  D isc rim in a tio n  on  T ra n s fe r  o f  P e rso n n e l

In  tra n s fe rr in g  schoo l heads, m ale  and fem ale ad m in istra to rs  a t the  d is tr ic t o fficcs tend  to  fav o r fem ale. 

T h e re  is a ta c it ag reem en t an d  u n d ers tan d in g  tha t the  fem ale em p lo y ees n eed  to  b e  c lo se r  to  th e ir  fam ilies 

an d  h u sb a n d s  T h is  m ay  ex p la in  th e  n u m b e r o f  fem ale  teach ers  in  the  d is tric t bu t th e  m a les  d o m in a te  in key 

le ad e rsh ip  posts . F em ale  te ac h e rs  w h o se  h u sb an d s w ork in th e  c ity  w ere  g iven  p referen ce  to  w ork the re  too , 

so  a s  to  cu rb  th e  sp rea d  o f  HIV' (h u m an  im rnuno v iru s )  an d  A ID S  (acqu ired  im m u n e d c fic c ic n cy  syd rom e), 

an d  so m e  o f  them  do  no j w an t to  u p ta k e  a d m in is tra tiv e  p o sts  w h ich  m ay  tak e  them  aw ay  from  th e ir  

fam ilies .

U n d e r -R e p re s e n ta tio n  o f  F em ales

D arling  and G lendinnitig  (1996 . pp. 6 1 -62 ) said . “ W om en arc under-represen ted  in prom oted  posts not 

only  in th e  school a s  a w hole, but a lso  w ith in  alm ost every  sub ject departm ent o f  the secondary  schoo l" . A 

study  carricd  ou t by  L evers (1982 ) cited  in D arling  and ( ilen d in n in g  (1996) in  E ngland  revealed that m ost 

w om en w ere  no t in te rested  in tak ing  up  adm in istra tive  positions in schools. The ab o v e  observa tions ta lly  w ith 

the  com m en ts  m ade  by  the fem ale partic ipan ts as follow s:

I was appointed a head o f  departm ent but turned down the offer See a use I was Uncomfortable lo head six male 
le a th e rs  while I was the only fem ale teacher in that departm ent. I ptefeTTcd lo be an ordinary classroom  teacher 

I find responsibility to be taxing in terms o f  lime 
There is a lot of woik with little or no  pnymeni 
I do ikx feel comfortabic to lead men.
Sonic males do not want to be led by a wiwnan
Some husbands do nol wont their w ivcs to be in leadership
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Culture and religion do not allow some females la be leaders
Most husbands lecl threatened when a wife assume* a post equal to theirs So some women pretend rvo( to like

administrative posts in order to safeguard their marriages.

S om e o f  th e  fem a les  p o in ted  ou t tha t they  d id  not w an t to  assum e a n y  position  o f  ad m in is tra tio n , 

b ecau se  th e y  w ere  p re-o ccu p icd  w ith  personal ac tiv ities. O n e  fem ale  partic ip an t po in ted  ou t tha t h e r  husband  

d id  n o t a llow  h e r to  a p p ly  fo r a n y  p rom otional post. T hus, the fem ales w ere  no t in  leadersh ip  b ecau se  o f  

th ese  v a rio u s  rea so n s w h ich  s tcm ed  from  perso n a l, soc ie ta l, cu ltu ra l, an d  ton  re lig io u s pressures.

O u t o f  th e  60  h ead s  o f  d ep artm en t in the 10 sch o o ls  o f  th is s tu d y , 45  w ere  m a les  T h e  fem ales  w ho 

w ere  h e a d s  o f  d ep a rtm en t w ere  m a in ly  co n fin ed  lo  the  lan g u ag es, h u m a n itie s , and g u id an ce  and co u n se lin g  

an d  m a les  w ere  found  in  the  sc ien c es , m a th s, an d  p rac tica ls , in  ad d itio n  to  the  a fo rem en tio n ed  for the 

fem a les . T h is  se e m s  to  su g g est tha t fem ales  a rc  s ti ll co n fin ed  to  a reas  that a rc  d eem ed  fem in ine. 

F u rth e rm o re , th is  d em o n s tra te s  tha t d u tie s  a re  assigned  acco rd in g  to  gen d er. T h e  im pact o f  th is 

p h en o m en o n  is th a t m a les  an d  fem ales co n tin u e  to  b e  co n fin ed  to  the  sam e sp a ce s , a lth o u g h  10%  o f  the 

fem ales  w ere  in  a reas  d eem ed  a  m ale  p rese rv e . In  d a ily  w o rk , o u ts id e  th e  fo rm al teach in g  ro le , fem ales 

ca rry  ou l d u tie s  w h ich  arc  p rim a rily  an  ex ten s io n  o f  the ir d om estic  a n d  ca rin g  fu n ctio n s in the  hom e. In 

s ta rt ' m eetin g s, th e  se c re ta rie s  are a lw ay s fem ales , th e y  se rv e  re fre sh m en ts  at m e e tin g s , an d  in v a riab ly  the  

c h a irp e rso n s  a rc  a lw ay s m ales .

G e n d e r  S te re o ty p e s

G en d e r ste reo types abou t fem ale’s ro les spill over into th e  w orkplace, they a rc  considered  qualified  in 

lim ited  positions. R egard ing  fem ales as sex ob jects  contribu tes to  sexual harassm ent an d  about 90%  o f  the 

fem ale w orkfo rce  h as  experienced  it in som e form s (W ood . 2001). O n e  fem ale head  m entioned how  she had 

been  a  sub ject o f  sexual harassm ent by  a  tcachcr w ith in  th e  school. She pointed ou t how  h e  critic ized  her 

leadersh ip  sty le  and used  language w hich  w as d isrespectfu l She attribu ted  the rem arks to  her sex R esearch  has 

show n tha t sexual harassm en t devalues fem ale’s  professional abilities and h ighlights th e ir  sex , which 

com plicates w om en , all w alks o f  life , m ale seldom  experience (W ood, 2001). Ih c  sex ob jec t stereo type is also 

ev id en t in how  som e co-w orkers and superv isors in teract w ith  fem ale em ployees. F em ales a rc  often  defined  by 

sex  an d  gender ra th e r  than jo b  qualification  an d  perform ance. O ne m ale  participant sa id  about h is  fem ale head 

o f  departm en t:

She is a no nonsense lady who is result driven. All she cares about is that results in her department are consistently
high.

A  sub tle  an d  pervasive  form  o f  g en d e r d iscrim ination  is  ste reo typ ing  fem ale into the  ro le  o f  m o th er which 

is a so u rce  o f  jo b  seg regation  by  gender. Society expects fem ale em ployees to lis ten , suppo rt, an d  help  others 

an d  fem ale in the  d isc ip lin ary  com m ittees tended to  exhib it m otherly  care. In fact, fem ales a rc  constantly 

rem inded  o f  the ir m o therly  ro le  th rough  the  use o f  endearm ents, such a s  '‘m others” , "m o th er"  o r  “m aiguru” ! 

(o ld e r  b ro ther’s  w ife), an d  “am buya”  (m other-in -law ). Therefore, conversations w ith  fem ale m ay highli: 

appearance an d  social s ta tus and obscure  th e ir  perform ance, w hich  reflected  the  cu ltural tendency  to judge 

fem ale b y  appearance than the ir com petence on  the  jo b . O n the o th e r hand , m ale a rc  also  stereo typed  and these 

reflected  en trcnchcd  cu ltu ra l v iew s o f  m ascu lin ity  w hich  m ay  lim it them  T h e  d iscrim inato ry  practices with" 

the  schoo ls m ay  a lso  overburden  the m ales, a s  they m ay end up  tak ing  m any responsibilities.
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Policies a n d  Q u o ta s

Q uotas specify  that a  num ber or percen tage o f  fem ale m ust b e  adm itted  to  school, h ired  in certain  

positions o r  p rom oted. T he governm ent o f  Z im babw e has stipu lated  that a th ird  o f  th e  upper m anagem ent posts 

shou ld  b e  assigned  to fem ale as la id  out in the N ational G ender P olicy  (2004). In a  study  by  M aranisi (1991), 

qu o tas  an d  g o als  w hich c in  ex c lu d e  fem ale as the num ber specified  m ay  b e  in terpreted  an d  used as a  m axim um  

num ber o f  w o m en , ra th e r than the  m in im um . T herefo re , the 30%  o f  the school heads w ho  are  fem ales m aybe 

ju s t a  reflec tion  o f  that m axim um .

O th e r  R o les a n d  R e sp o n sib ilitie s

T w o  o f  ihe fem ale teach ers  w ere  sp o rts  o rg an izers , w h ilst an o th er tw o  fem ales w ere  exam inations 

co m m itlec  cha irpersons. W hen it co m es  to  p rom otiona l in te rv iew s, the  issue o f  ex am in a tio n  handling 

sc h o o l-b a se d  an d  pub lic  is  a  m a jo r concern  to  the  panel o f  interv iew ers. T h is m ay  m ake  som e o f  the  fem ales 

no t fare  a s  they  lack  the  experience. F em ales a lso  h o ld  o th e r ad m in is tra tiv e  posts , su ch  as H om e C raft C lub  

o rg an iz e r , School H ealth  D irec to r, and S crip tu re  U n ion  o rgan izer, caring  positions an d  b y  the la rg e  extension  

o f  d o m estic  chores. T h ese  a rc  in fo rm al ad m in istra tiv e  positions w h ich  do  not en h an ce  te ac h e rs’ professional 

g row th . O n  the  o th e r  hand , m a les  ho ld  p o sts , such  a s  cha irperson  fo r the T ea ch e rs ’ C lu b , cha irperson  for 

S ch o o ls ’ F unctions , co -o rd in a to r for heads o f  d ep a rtm en t, E xam  C om m ittee  cha irperson  and sports director.

R ecom m endations

In th e  s tu d y 's  finding, it is recom m ended  tha t the  governm ent put in p lace  positive d iscrim ination  

m easu res to  coun ter im balances in the  system . Fem ale w orkers need ongoing  train ing and aw areness about their 

w o rk p lace  righ ts and channels fo r redress It is im portant to  include m ales in  aw areness tra in ing  on  th e  benefits 

o f  hav ing  fem ale in the  w orkplace. It is further suggested  that w ays o f  elim inating  d iscrim ination  and bridging 

the gender gap  need  to  b e  put in p lace , such a s  equal opportun ity , affirm ative ac tion , quo tas, and goals, and it 

a lso  needs to  increase sensitiv ity  to gender issues in education  processes.

C onclusions

T his s tudy  explored  gender d iscrim ination  am ong educational personnel in secondary  schools. The 

research  find ings revealed  tha t few  fem ales a rc  in position  o f  leadership, despite the governm en t’s  attem pt to 

b ridge the  g en d e r gap th rough various po lic ies, such  as affirm ative action , quo ta  system .
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